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Vor acht Jahren befasste sich die ZEP (Heft 2/2004) mit Globalem Lernen in Europa. Das Titelblatt – noch im 
früheren Layout – bildete die Logos von Or-
ganisationen ab, die in europäischen Ländern 
Projekte des Globalen Lernens förderten. Ei-
nige dieser Organisationen erfuhren grundle-
gende Veränderungen und wandten sich ande-
ren Aufgaben zu; das Portfolio anderer wurde 
in bestehende oder neu gegründete Organisa-
tion integriert. Diese Veränderungen stehen 
sinnbildlich für die vielfältigen Entwicklun-
gen, die das Globale Lernen auf dem europä-
ischen Kontinent prägen. Aber was hat sich 
konkret getan? Konnten einige der Aufgaben 
angegangen werden, der sich Angehörige nati-
onale Parlamente, Vertreterinnen und Vertre-
ter von Regierungen, Kommunal- und Regio-
nalbehörden sowie Mitglieder zivilgesell-
schaftlicher Organisationen im November 
2002 in der „Maastrichter Erklärung zum 
Globalen Lernen“ stellten? Wo steht das Glo-
bale Lernen auf dem europäischen Kontinent 
zehn Jahre nach der Maastrichter Konferenz? 
Der einleitende Beitrag von Eddie O’Loughlin, 
Koordinator des Global Education Network 
Europe (GENE), zeichnet aus einer gesamteu-
ropäischen Perspektive einige der für das Glo-
bale Lernen bedeutsamen Entwicklungen 
nach. Die politischen, strukturellen, strate-
gischen und fi nanziellen Herausforderungen 
in zwölf mittel- und osteuropäischen Ländern 
stehen im Mittelpunkt des Artikels von Migu-
el Silva und Emelie Sandberg vom Nord-Süd-
Zentrum des Europarates. Im Interview mit 
der ZEP berichtet Kristian Schmidt, geschäfts-
führender Direktor bei EuropeAid / Europä-
ische Kommission, über die Umsetzung einer 
umfassenden Studie, die 2010 eine Reihe von 
einschneidenden Veränderungen für das euro-
päische Förderprogramm im Bereich der ent-
wicklungspolitischen Bildungs- und Öff ent-
lichkeitsarbeit (DEAR-Program) vorschlug. 
Ganz praktische Erfahrungen in europäischen 
Projektkonsortien, die von EuropeAid geför-
dert wurden, thematisiert Franz Halbartschla-
ger in seinem Beitrag. Jędrzej Witkowski be-
schreibt beispielhaft die jüngsten Ent-
wicklungen im Bereich des Globalen Lernens 
in Polen. Seine Analyse des Kontextes für Glo-
bales Lernen dürfte auch für eine Reihe von 
anderen mittel- und osteuropäischen Staaten 
gelten. Im Porträt stellt Karola Hoff mann die 
europäische Datenbank ENGLOB vor, die in 
vier europäischen Sprachen Akteure und Ma-
terialien im Bereich Globales Lernen doku-
mentiert und dadurch Grundlagen für Vernet-
zungen und Kooperationen schaff t. 
In dieses Heft haben wir bewusst meh-
rere englischsprachige Artikel aufgenommen, 
um das Th ema „Globales Lernen in Europa“ 
auch einer Leserschaft außerhalb des deutsch-
sprachigen Kontexts zugänglich zu machen. 
Der themenfremde Artikel von Tristan 
Nguyen und Mathias Pfl eiderer „Über die Er-
folgsfaktoren der Bildungs- und Schulpolitik 
– ein internationaler empirischer Vergleich“ 
stellt Rahmenbedingungen dar, in denen sich 
das Schul- und Bildungswesen optimal entwi-
ckeln kann und Schüler/-innen gute Leistun-
gen erzielen können.
Wir danken allen, die zu diesem Heft 
beigetragen haben, sehr herzlich und 
wünschen Ihnen eine spannende Lektüre.
Susanne Höck und Helmuth Hartmeyer 
München und Wien, Dezember 2012
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Strengthened Co-operation for Improving Quality 
Zusammenfassung:
Der Beitrag stellt den Kontext des Globalen Lernens in Polen 
dar. Er beleuchtet die jüngsten Entwicklungen im Arbeitsfeld 
Globales Lernen,  beginnend mit einem Multistakeholderpro-
zess in den Jahren 2010 und 2011. Der Autor beschreibt die 
Wirkung des Memorandums of Understanding, das von den 
für Globales Lernen zuständigen Ministerien und im Arbeits-
feld tätigen zivilgesellschaftlichen Organisationen unterzeich-
net wurde. Besonderes Augenmerk legt er auf den Einfl uss, den 
das Memorandum auf die Diskussion von Qualität und die 
Etablierung von Globalem Lernen im formellen Bildungsbe-
reich hatte und hat. 
Schlüsselworte: Globales Lernen, Polen, Multi-Stakeholder-
Ansatz
Abstract:
Th e article presents the context of Global Education in Poland. 
It reviews the latest developments in the fi eld starting from the 
multi-stakeholder process on Global Education in 2010 and 
2011. Th e author describes the impact of the memorandum of 
understanding signed by the ministries responsible for Global 
Education and civil society actors active in the fi eld, especially 
its infl uence on the discussion on quality and mainstreaming 
Global Education in the formal education sector. 
Keywords: global education, Poland, multi-stakeholder 
approach
Context of Global Education in Poland
Global Education (1) is a relatively new notion in Poland. For 
the fi rst time the term appeared in 2004 right after the Polish 
government had established its offi  cial development co-opera-
tion programme. Th e transition from a recipient to a donor of 
international assistance was quite swift in the Polish case and 
was directly infl uenced by the EU accession in 2004. 
Th e socio-economic background against which the 
concept of Global Education was developed in Poland is how-
ever quite diff erent from what one might know about the so-
called Old Member States (EU 15). We need to take into ac-
count several issues: a) attitudes of the society (this is one being 
common for all the Visegrad Countries of Eastern Europe); b) 
characteristics of the education sector and c) relations between 
civil society actors and public administration.
As the Hungarian sociologist János Setényi puts it, seve-
ral factors hinder the eff orts of bringing global issues into schools 
or more generally into public discourse (Setényi 2009). First of 
all, societies in the Visegrad countries are less diverse (the infl ux 
of migrants is by far smaller) so the need to embrace this diver-
sity and understand for example “Why do people come to our 
country?”, “Where are they diff erent and what unites us?” is less 
evident. 
Lack of colonial legacy and often a lack of any political 
or economic relations with the countries outside Europe (apart 
from the US, Japan and perhaps China) is another factor lowering 
the interest in global issues. Polish foreign policy is in fact limited 
to European or Euro-Atlantic relations with allies and partners 
from the North Atlantic Treaty Organisation and the European 
Union. Polish development policy targeting the East (countries 
of Eastern Partnership) and selected countries in the global South 
is not part of mainstream politics, so Poles rarely hear about 
global issues in the popular media. 
Th e third factor Setényi mentions is a reminiscence of the 
oppression by totalitarian regimes. Since people feel aggrieved 
they rather tend to expect assistance to be provided to them. Th ey 
do not consider themselves as potential donors. Th e opinion poll 
conducted by TNS OBOP for Polish Ministry of Foreign Aff airs 
in November 2011 proves that while Poles are generally suppor-
tive towards development assistance, they tend to believe, that 
there are as many as 90 countries around the world which are 
poorer and/or “less developed” than Poland, while Poland ranks 
39 according to Human Development Index (Poles on Develop-
ment Assistance, 2011; Human Development Report 2012).
Education in Poland (especially formal education) is a 
sector of permanent transition. Since 1989 schools have under-
gone countless reforms both structural and curriculum-focused. 
Over recentlast years the system has gone through a structural 
reform (introduction of lower-secondary schools in 1999) and 
now goes through the reforms changing the role of supervision 
boards, in-service and pre-service teacher education and most 
importantly a curriculum reform adopted in 2008. Th is dyna-
mism means little attention can be given to adjectival educations 
(development, global, human rights, peace education, etc.) as 
most capacity is channelled into managing and overseeing more 
general reforms. 
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Th is limitation is closely linked with the aforementioned third 
factor which needs to be considered – relations between NGOs 
and public administration. With education authorities being 
less active in the fi eld of Global Education, NGOs and the 
Ministry of Foreign Aff airs took over leadership in promoting 
Global Education. Already in 2004 civil society organisations 
had positive experiences to refer to as they played an important 
role in successful mainstreaming development issues into citi-
zenship education (in the early nineties) and ecological educa-
tion (in the late nineties). Looking back one may see both 
successes have been only possible because of the commitment 
expressed by the NGOs and by the openness for co-operation 
from the side of the ministries. Th e situation has been similar 
in the case of Global Education – cooperation proved to be a 
key factor especially that this time NGOs had a strong backing 
from the Ministry of Foreign Aff airs.
Step by step towards multi-stakeholder 
co-operation
From 2004 one might observe gradual solidifi cation of the de-
velopment co-operation programme managed by the Ministry 
of Foreign Aff airs and parallel process of strengthening of Glo-
bal Education which is considered to be a component of deve-
lopment policy. Th e Peer Review conducted in 2009 by the 
Global Education Network Europe identifi ed two critical 
achievements from the period between 2004 and 2009. It com-
mends the Ministry of Foreign Aff airs for “establishing the 
basis for a sound initial structure for an annual funding round” 
and the Ministry of National Education for allowing Global 
Education into mainstream education by including Global Ed-
ucation in the offi  cial mandatory curriculum (Global Educa-
tion in Poland, 2011). 
Th e International Peer Review Team recommended the 
establishment of a National Committee for Global Education 
with the purpose of strengthening co-operation between stake-
holders. Yet, a lack of political will (or insuffi  cient capacity) 
prevented the ministries (as the main addressees of this recom-
mendation) from setting up such a body. Nevertheless, more 
co-ordination has been achieved over the last three years. 
Progress has been made thanks to the multi-stakeholder 
process initiated by Zagranica Group (the Polish NGDO plat-
form). Th e platform invited ministries and a broad range of 
other stakeholders (representatives of universities, in-service 
teacher training institutions, boards of education, local autho-
rities and teachers) to the process with a twofold objective: to 
strengthen and institutionalize the co-operation between actors 
in Global Education and to strengthen the position of Global 
Education in the development co-operation programme and 
the education system. Th e whole process chaired by Grupa Za-
granica was run between December 2009 and May 2011. It 
included 30 institutions which took part in at least one meeting. 
It consisted of 5 consecutive multi-stakeholder meetings on 
defi ning Global Education, quality standards for it, Global Ed-
ucation in formal education sector, new actors in Global Edu-
cation and funding matters. 
Representatives of the NGOs hoped the process could 
lead to developing a National Strategy for Global Education but 
this proved to be too ambitious. Within the Polish legal system 
the term “strategy” is reserved for documents adopted by the 
Council of Ministers and the political decision has been made 
to reserve this type of documents only for broad long-term pro-
grammes (i.e. developing social capital). Informal negotiations 
conducted between the ministries and Grupa Zagranica led to 
the conclusion that the process would be concluded in a form 
of a written Report later endorsed by a Memorandum of Un-
derstanding signed by interested parties. Th e Memorandum of 
Understanding on Strengthening Global Education has been 
signed on May 26th, 2011 by the Ministry of Foreign Aff airs, 
Ministry of National Education and Grupa Zagranica.
The consensus to build upon
Th e Report on the Multi-Stakeholder Process on Global Edu-
cation included a detailed account of the conclusions reached 
at each meeting. First of all, it presented the defi nition devel-
oped by the practitioners, representatives of academia and ad-
ministration offi  cials. Before the process diff erent institutions 
used diff erent terms when referring to Global Education, which 
caused unnecessary confusion and hampered promotion ef-
forts. A collaboratively developed defi nition has replaced the 
terms “development education” and “education for sustainable 
development” as stakeholders declared that while certain dif-
ferences between the terms exist these may be ignored for the 
sake of simplicity. According to the text of the Memoran-
dum:
Global education is the part of civic education and up-
bringing, which broadens their scope by raising awareness of 
the existence of global phenomena and interdependences. Its 
main objective is to prepare the learners to face the challenges 
faced by all humanity. (…)
Global education puts special emphasis on:
explaining the reasons and consequences of the described 
phenomena;
presenting the perspective of the Global South;
presenting the world as a complex and dynamically chang-
ing system;
shaping critical thinking and infl uencing the change of 
attitudes;
breaking existing stereotypes and prejudices;
presenting infl uence an individual can exert on global pro-
cesses and the infl uence of global processes exert on the 
individual.
Moreover, the Report also lists quality standards for Global 
Education developed by practitioners (this part of the process 
was particularly diffi  cult and participants agreed standards 
should be further developed and revised before they are fi nally 
used as reference). Th e document also provides an analysis of 
institutions which are active in the fi eld of Global Education 
and those who have a potential to get involved but have re-
mained passive until now. Th e fourth part of the Report con-
tains a strategic plan for mainstreaming Global Education in 
formal education (this became an issue of interest when stake-
holders realized that the education system needed support in 
order to implement the curriculum reform). 
Th e last part of the Report was an ambitious attempt to 
outline the vision for the development of Global Education in 
the coming years. Th e authors pulled together recommenda-









Expanding co-operation of institutions involved in Global 
Education activities.
Popularization and promotion of the elaborated defi nition 
of Global Education.
Developing quality standards of Global Education.
Establishing an open catalogue of good practice (activities 
and tools), which may serve as inspiration to persons dea-
ling with Global Education.
Establishing a recommendation system of materials on 
Global Education.
Capacity building of institutions involved in Global Edu-
cation.
Increasing the interest of new grant makers in global edu-
cation, and enabling a possibly large group of Global Ed-
ucation actors to participate in grant competitions.
Some of these recommendations were repeated in a Memoran-
dum which was meant to formally endorse the outcomes of the 
multi-stakeholder process. Consultations conducted by the re-
presentatives of Zagranica Group and the Ministry of Foreign 
Aff airs represented by Under-Secretary of State Krzysztof Sta-
nowski led to elaborating a fi nal list of commitments political-
ly acceptable for all the parties. Finally, the Memorandum in-
cluded four pledges:
to strengthen co-operation between stakeholders and con-
tinue the dialogue;
to adopt and mainstream a new defi nition of Global Ed-
ucation;
to work on improving quality of Global Education (among 
others developing a catalogue of good practice);
to mainstream global Education in a formal education 
sector as well as in non-formal education.
Th e Memorandum was the fi rst agreement on Global Educa-
tion signed between the administration (Ministries of Foreign 
Aff airs and Ministry of National Education) and civil society. 
Th erefore it can be considered an important milestone in 
strengthening Global Education. However, in legal terms it is 
merely a general political commitment without clear priorities 
and action plan. For that reason, it has been clear for all the 
participants that the real meaning of the document is yet to be 
decided and will depend on the eff orts put into the implemen-
tation phase by all parties.
The importance of the process 
From the outset Grupa Zagranica wanted the multi-stakehol-
der process to be co-chaired by civil society and administration 
(to raise the profi le of consultations and generate ownership on 
the side of the ministries). However, in 2009 neither MFA nor 
MoNE expressed a will to assume a part of responsibility for 
facilitation. In response, Grupa Zagranica managed the process 
unilaterally in 2010 and until May 2011 but expected the ad-
ministration to take over the lead after signing the Memoran-
dum of Understanding. Th is was to be the fi rst real test for the 
Ministry of Foreign Aff airs, whether they take the written de-
claration seriously. 
Fortunately, the invitation to continue the process was 
offi  cially announced by Vice-Minister Stanowski on the day 












institutions involved in the multi-stakeholder process to regu-
lar meetings which were to be held every quarter and hosted 
interchangeably by MFA, Ministry of National Education and 
Grupa Zagranica.
Since that time three such meetings have been orga-
nized – MFA hosted two of them and Grupa Zagranica was 
responsible for assembling one. Although, much shorter and 
more formal, these meetings formed a good basis for exchange 
of information on the initiatives planned for the nearest future 
and consulting funding schemes or changes in the institutional 
setting for Global Education. One may expect these consulta-
tions to be continued over the coming months.
However, within this structure the space for content-
related discussions (such as the elaboration of quality standards) 
has been too limited. Th erefore, Grupa Zagranica has also or-
ganized two seminars to supplement offi  cial consultations. Th e 
working seminars brought together both offi  cial representatives 
of the ministries and a broad range of experts and practitioners 
from NGOs, academia, in-service and pre-service teacher train-
ing institutions. 
Th e combination of formal consultations of a higher 
profi le and broader expert seminars to discuss the substance of 
Global Education proves to be eff ective so far. One may there-
fore consider the fi rst commitment expressed in the Memoran-
dum was met. Th e only weakness the observer can easily see is 
decreased commitment on the side on the Ministry of National 
Education, where the department previously responsible for 
Global Education has been dissolved and GE was added to the 
portfolio of other offi  cials who are not familiar with the concept. 
Th us, still the eff ort is needed from the side of MFA and NGOs 
to generate commitment and ownership of new people. 
Definition as an anchorage
Th e adoption and mainstreaming of a defi nition of Global Ed-
ucation has been another precise commitment made by the 
signatories of the Memorandum. Th is turned out to be much 
more important than all actors expected. Th is is because 2011 
and the fi rst term of 2012 was a time of important structural 
changes in the development co-operation policy and Polish Aid 
as its operational arm. 
First of all, the Development Cooperation Act prepared 
by the Ministry of Foreign Aff airs was adopted by the Parlia-
ment in September 2011 and enacted by January 1st, 2012. 
Since the Ministry of Foreign Aff airs is a champion of Global 
Education in Poland it is very important that Global Education 
is recognized in this Act which now provides a framework for 
all activities in this fi eld. Fortunately, both the political leader-
ship of the Ministry at that time and the line offi  cials clearly 
understand, why this is important and as a consequence Global 
Education has been acknowledged as one of the dimensions of 
development co-operation. Th e Act uses the agreed term of 
Global Education (instead of “development education” which 
appeared in earlier drafts), but defi nes it shortly as “educational 
activities (…) in order to increase awareness and understanding 
for global problems and interdependence between countries”. 
Th e Act made the Ministry of Foreign Aff airs respon-
sible for preparing the Multiannual Development Cooperation 
Programme, which was to be adopted by the Council of Mi-
nisters. Th e Programme was meant to set the government’s 
priorities in the fi eld of development co-operation. One chap-
ter of the document offi  cially adopted on March 20th, 2012 is 
focused on Global Education and Voluntary Service which are 
both referred to as “civic dimension of Poland’s development 
cooperation”. NGOs proposed to include the new defi nition 
of Global Education and repeat the declarations made in the 
Memorandum, but the MFA claims that the Programme needs 
to be more general. 
In spite of these diffi  culties with defi ning Global Edu-
cation in offi  cial documents certain improvements need to be 
acknowledged: Th e same term is now used by all stakeholders, 
it has become a reference point in the latest MFA’s call for 
proposal (the most important funding scheme for Global Ed-
ucation in Poland) and was included in Poland’s Development 
Cooperation Annual Report 2010 (published at the end of 
2011).
Improving quality – an approach from a 
different angle
As indicated above the discussion on quality standards for Glo-
bal Education has been the most diffi  cult part in the multi-
stakeholder consultations. Practitioners from NGOs, teachers, 
teaching consultants and researchers from academia were in-
volved but still there was not enough expertise available to de-
velop a set of standards which would be accepted as a bottom-
line consensus. Th e participants decided more work was needed 
on that issue and therefore one of the working seminars orga-
nized by Grupa Zagranica focused on improving quality of 
Global Education. A discussion within Grupa Zagranica’s work-
ing group was organized to plan the process in a way that it 
became more eff ective than the previous attempt.
Th is was that time when the decision was made to ap-
proach the problem from a diff erent angle. An attempt to de-
velop a universal framework which could be easily applied by 
all practitioners proved to be ineff ective. Th erefore, partici-
pants decided to use the list of standards developed previously 
(though everybody agreed it was incomplete and imperfect) 
and arrange a peer review process where these could be applied 
to the existing practice. 
Th e working group set up the following objectives for 
the process: a) to improve the quality of existing practices 
through exchange between practitioners and experts; b) to im-
prove the quality of future initiatives by identifying best practi-
ce which could be used as examples and to create a set of re-
commendations on how teaching materials, campaigns and 
support programmes for schools should be developed; c) to 
facilitate constructive content-focused co-operation between 
practitioners, experts and offi  cials responsible for Global Edu-
cation. 
Th e peer-review process was the fi rst initiative of this 
kind developed within the Global Education community in 
Poland. It brought together representatives of NGOs running 
projects on Global Education, teacher consultants who often 
use materials developed by NGOs and train teachers, represen-
tatives of four universities and administration offi  cials who 
assess funding applications. All of them got involved in a dia-
logue on how to improve existing practice and a critical analy-
sis of what made certain initiatives or publications attractive 
and eff ective.
Th e invitation to take part in the process was distributed to all 
potentially interested institutions by Grupa Zagranica. Th e re-
sponse was surprisingly high as 26 institutions declared their 
participation (21 institutions wanted their materials to be re-
viewed and fi ve institutions volunteered their consultants). In 
order to facilitate a review process it was divided in four cate-
gories, namely: teaching materials, campaigns, contests, sup-
port programmes for schools. 
Small peer-review groups were created in each category, 
each group had two materials, programmes or campaigns as 
their focus for a review. Each group consisted of representatives 
of 2 institutions submitting their materials, two independent 
consultants (usually researchers from universities, in-service 
teacher trainers or administration offi  cials) and a moderator 
responsible for facilitating the meetings. 
Th e set of quality standards listed in 2010 was used to 
develop a simple review/evaluation tool used by the partici-
pants. All actors were aware of the weakness of this reference 
framework but they agreed that while reviewing materials, pro-
grammes and campaigns they would use a tool as a starting 
point for an exchange and any imperfections of the tool should 
not prevent them from a constructive discussion. 
Th is approach proved to be successful. Finally, 20 ins-
titutions took part in a process in March and April 2012, eight 
peer-review groups were formed and met for consultations. 
Th ere were 17 reviews – eight publications, six support pro-
grammes for schools, two campaigns and one contest. During 
the evaluation participants praised the positive atmosphere of 
friendly but critical exchange between experts who rarely get to 
work together. 
Th e second step in the  peer review was a working se-
minar organized by Grupa Zagranica to sum up the results of 
the peer review. Examples of good practice were presented at 
the beginning of the meeting and later participants split in 
three groups to work on specifi c recommendations for future 
initiatives. 
Th e fi nal part was drafting a report from the seminar. 
Usually this is more a technical, automatic task allocated to a 
project assistant acting as a reporter. However, in this case Gru-
pa Zagranica chose a diff erent approach. It had been decided 
that all the recommendations formulated during the process 
should form a kind of a guidebook for institutions publishing 
materials, off ering support programmes for schools or design-
ing campaigns. Th is made the report into a living publication 
which is being used in everyday work and supports the imple-
mentation of future projects. Th e document not only lists re-
commendations and explains them briefl y but also provides 
hints on how these recommendations could be implemented 
and become good practice. 
Th e evaluation of the process showed that the partici-
pants appreciate a constructive exchange of ideas between ex-
perts and are interested in taking part in a follow-up of the peer 
review. Moreover, the Ministry of Foreign Aff airs has decided 
that the recommendations can be used as a reference in the 
upcoming call for proposals to assure that projects funded by 
MFA comply with them. Because of the interest in the follow-
up, Grupa Zagranica plans to continue exchange in a less struc-
tured way (any time organizations express the will to consult 




more productive to review materials or programmes before 
their publication or launching. Th is recommendation has been 
taken on board and several new meetings have been foreseen 
for the organizations which now receive grants from Founda-
tion Education for Democracy which operates a re-granting 
scheme funded by the Ministry of Foreign Aff airs.
Global Education in the formal education 
remains a challenge 
While insuffi  cient expertise has made the discussion on quality 
standards diffi  cult, it is insuffi  cient capacity and lack of politi-
cal will that impede the dialogue on mainstreaming global ed-
ucation in the formal education sector in Poland.
At the end of 2008 a new offi  cial curriculum was adopt-
ed by the Ministry of National Education. Th is is an important 
document as the Polish education system is very centralized in 
terms of curriculum content. Basically, the Ministry decides on 
what is taught and the teacher only chooses how to teach that. 
NGOs active in the fi eld of Global Education participated in 
the process of developing the curriculum and as a consequence 
certain global issues have been included in subjects such as ci-
vics, history, geography and biology.
Th e curriculum is now being implemented in primary 
and secondary schools throughout Poland. However, the expe-
rience up to date shows that changes in curriculum do not re-
sult automatically in changes in teachers’ practice. Th e analysis 
of the textbooks (offi  cially approved by the Ministry as com-
plying with the new curriculum) proves that global issues are 
poorly described or even omitted. Th is is a real challenge as for 
the vast majority of teachers textbooks are the most important 
(or the only) reference in terms of the content of their teaching. 
At the same time very little support in in-service teacher trai-
ning is off ered to explain teachers how to teach new issues in-
cluded in the curriculum for the very fi rst time.
Some educational institutions and non-governmental 
organisations try to mitigate the impact of these shortcomings 
on the implementation of the curriculum. Centre for Educa-
tion Development (the national institution responsible for in-
service teacher trainings) created a programme which cons-
tructed and supported a network of teacher consultants (based 
locally) is delivering training on Global Education to teachers 
through the country. Th anks to the gradually extended network 
of consultants it has been possible to reach large number of 
teachers directly in their communities. Centre for Education 
Development also supports teachers trained by consultants 
through an e-learning course on Global Education and teach-
ing materials (developed by NGOs within other initiatives). 
Th e project is now run in its sixth consecutive year and has so 
far reached hundreds of teachers. 
Apart from this institution it is mostly NGOs that in-
tend to support schools in the implementation of a curriculum. 
Th eir capacity (funding and expertise) is however too small to 
off er comprehensive, large-scale support programmes. Most 
civil society actors are dependent on funding provided by the 
Ministry of Foreign Aff airs (only a few manage larger grants 
from EuropeAid), which is in fact limited to 7 month per year 
(any project can due to administrative regulations only be im-
plemented between May and December). Th erefore, NGOs 
mostly publish materials and off er short training programmes 
usually reaching the same teachers who are already interested 
in the issue.
As members of Grupa Zagranica’s working group have 
recognized that separated, uncoordinated projects will not 
meet the need from the side of schools, they proposed to in-
clude the issue of mainstreaming global education in the mul-
ti-stakeholder process. In 2010 within one of the meetings a 
comprehensive strategic plan was developed with the primary 
intention to assure implementation of the new curriculum in 
the fi eld of Global Education. Th e plan included four priori-
ties:
Teachers are conscious of the importance and place of Glo-
bal Education in the formal education system. 
Teachers have competences needed to deliver Global Ed-
ucation (thanks to in-service and pre-service training). 
Availability of quality tools to deliver Global Education in 
schools. 
Improving quality of Global Education in the formal ed-
ucation system.
Th e plan was included as a part of the Report on the Multi-
Stakeholder Process and was referred to in a Memorandum 
where the parties pledged to mainstream GE in the formal 
education sector as well as non-formal education. However, 
until now this has not been taken on board with necessary at-
tention. Several factors contributed to this situation. Firstly, it 
is not clear who is responsible for taking the lead on that. On 
the one hand, it is the Ministry of Foreign Aff airs that was made 
responsible for Global Education in Poland (according to the 
Development Cooperation Act). On the other hand, it is the 
Ministry of National Education that oversees schools and 
should assure that the curriculum is taught properly. Secondly, 
as mentioned above the commitment of the Ministry of Na-
tional Education decreased in 2011 and it refuses to take over 
leadership in this process. Finally, as the scope of necessary 
intervention is huge (there are 418.000 active teachers in Po-
land and around 28.000 schools) and the education system 
centralized, no eff ective programme can be developed without 
strong partnership of all actors (both ministries and other in-
stitutions of formal education system, academia, NGOs and 
practitioners).
Summary and future outlook 
Th e closer examination of the history of Global Education in 
Poland since 2004 reveals an important principle. Until 2008 
most of the developments in the fi eld where made thanks to 
the eff orts of diff erent experts and organizations working sepa-
rately. Th e reform of a curriculum in 2008 was a breakthrough 
– the fi rst positive experience when cooperation led to impor-
tant systemic changes in favour of Global Education. Th is was 
an important incentive for all practitioners to work together. 
Since that time all important initiatives have been car-
ried out collaboratively. Firstly, by the group of NGOs united 
under the umbrella of Grupa Zagranica, and later on by all 
other stakeholders (including ministries responsible for Global 
Education, teacher consultants and academia). It is not an over-
statement to say that none of the latest successes could have 
been achieved without a multi-stakeholder cooperation. It is 





has not been forced by any kind of offi  cial requirement and 
every positive experience contributes to its further strengthen-
ing. 
Th e GENE peer review of 2009 conducted right after 
the breakthrough mentioned above recognised the signifi cant 
progress that was achieved in Global Education in Poland 
between 2004 and 2009 and acknowledged the need for further 
capacity building, strategic planning and resourcing of institu-
tions and organizations involved. Now by July 2012 it is clear 
that some of the recommendations expressed by GENE have 
been implemented thanks to joint eff orts of the administration 
and the civil society: there is a greater coordination between 
actors, the conceptual debates on defi ning Global Education 
and its quality standards have started, funding mechanism have 
been solidifi ed. 
Th e Global Education community in Poland is obvi-
ously much further in its development than it used to be in 
2009. However, more work needs to be done collaboratively in 
order to strengthen Global Education and make the use of 
existing opportunities. Most pressing issues include:
embedding successful experience of peer-reviews on qua-
lity of Global Education into day-to-day operation of all 
institutions active in the fi eld;
building upon recommendations developed in the peer 
review process on quality and assuring their implementa-
tion in all activities being carried out in the country;
strengthening strategic planning in the fi eld of Global Ed-
ucation required by the Development Cooperation Act by 
setting up clear priorities for 2012–2015;
strengthening multi-stakeholder cooperation by setting 
up a National Committee for Global Education proposed 
by GENE in 2009 and renewing Ministry of National 
Education’s commitment to Global Education;
taking a strategic approach on mainstreaming Global Ed-
ucation in the formal education sector and developing 
operational plan that could assure universal implementa-







1  Th e term Global Education is used throughout the article as an equivalent of a 
Polish phrase “edukacja globalna” which has been adopted within the multi-sta-
keholder process in 2010 as a main reference for what was previously called de-
velopment education, education for sustainable development and global develop-
ment education. For more information see section “Th e consensus to build 
upon”.
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